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ABSTRACT

The Ethnic Heritage Learning Center, designed to
increase the reading skills of elementary students who are
educationally and economically disadvantaged, is described in this
paper. The major goal of the Center was to provile supplementary
remedial reading instruction. In addition to the 250 students who
were selected as a target group, the Center also served approximately
1000 students from other schools in the district vho came to the
Center for two day workshops. Approximately 60 students were serviced
at the Center each day with the primary activities revolving around
learning to read through the study of the Hispanic and African
cultures. Four paraprofessionals assisted the teaching staff in
instructional activities, management activities, and special
anrichment activities in this multimedia, multicultural project.
Materials that emphasized the ethnic and cultural heritage of the
black and Puerto Rican studernts served by the Center, were developed.
The major conclusion of this evaluation is that the Center's
activities are effective in increasing the reading skills of the
participants. It was recommended that the target population for the
following year be set at 25-350 students who would visit the Centex
at least four times per month and that a measure of specific
knowledge gained as a result of participation be developed and
implemented. It was also suggested that a measur2 of English language
proficiency be used as a pre and post-measure for those participants
who have a diagnosed weakness in this area. (Author/AM)
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Chapter 1°

\
Ethnic Heritage Learning Resource Center

frogram Description

The Ethnic Heritaée Learning Resource Center, located at 70%
East Tremont Avenue, Bronx, New York, was pstablished to help enhance
the reading skills of students who are both educétionally and econ-
omically disadvantaged., By psing paraprofessionals who assist tesch-
ers in an interdiscig}inary apﬁroach to ethnic studies, it was ex-
pected that students participating in the prcject would imprcvé their
reading,- and become further motivated to. pursue gcaleni.) courses.

The Center is located in a renovated movie‘theater that is ad-
jacent to the district -offices on East Tremont Avenue. The balcony
area of the theater was selected as the main ar~a, and a multi-level
Center, composed of several discrete ethnic interest areas, was de-
veloped. The Center contgtns a mini-theater; Puerto Risnn sala and
plazag African.varket pléce; African villazey caves; planetarium;
media areas aquariumj and an Art workshop housed in a large cafe-
teria. By utilizing the steep balcony area, participants working in
each of the areas are not distracted by activities in adjacent areas.

The target population with whom the paraprofessionals would
viork most closely, was originally planned to be 2000 students from
the 15 schools in the district wﬁo had scored at levels C through F
on a scale of Pupil's Ability to Speak English. This was chénged in
December, 1975 so that the tareget population was set at 250 students
in grades &4, 5, and~6 from 3 schools who met the above stated c¢ri-

terion. This change was made because the project staff believed that



‘the intensive, direct services of the Center could best be provided
to a smaller select group. In addition tc the 250 =tudents whn were
selected as the tarcet ercup who were to receive the most intensive
effort, the Center also served approximately 1G00 students from other
schools irn the district, who came to thé Center for twc day workshops,
Tgepe students did not return to the Center on anv regular basis, but
used the facility Bn a one-time basis. 1t was thou2bt that these two
day experiencsas would heighten interest ir 2xyloring cultural heri-
tage in activi.ies which cculd be-carried cut at the home schoonls.
Thus, two groups of students participated in the Center: the 250
‘selected for intensive efforts, and the lareger goroup who received a
less intensive prozram. This evaluation focused on the group of 280
participants, The Center provided 4 educational assistants
(paraprofessionals), 4 teachrers, funded trrough tax levy funds, and =
project director who was also funded trroursh tax levy iunds,.

Approximately 60 stufents are serviced ai the Cunter each day
with the primary activities revolving around learning to read through
the study of the Hispanic and African cultures. Subject areas of His-
toryv, Geography, Literature, Economics, and Art and Drama were
studied using several cultural perstectives. 1t was expected that the
cultural attractions would encourarce participants to rfrasp reading
skills and to more diligently apply trem in learnine situations.

In order to accomplish the goals of the cvrograrw, four para-
rrefessionals worked in close conjunction with the vroject coordin-
ator and the teaaghWing staff. The roles of the’paraprofessionals were
integral to the operation of the Center 3s they assisted in forming

instructional groups within the Center, worked on arn individualized
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basis with many of the children, maintained pupil records, assisted
with the many different media devices utilized in instructioi . e~d
visited participants at schools in the district fo further assis%
these participants in the acquisition of reading skills and a greater
understarding of theirr cultural heritace.

The participants in the'progrém were scheduled fcr a series of
activities desizned to stirulate interest‘in Readineg through the
study of different cultural groﬁps. Scierce activities, which in-
cluded astronomy, earth sciences, ard geography, focused on under-
standing scientific rhenorenon bty relating these events and phenor-
eron to the immediate worlds of the participants. For example, when
studving astronomy, the startine point for the slide presentation
were scenes from the Zast Treront Avenue area of the Bronx, so that
participants could more directly see the relatinsnship between the
sut ject matter and their own environmeris.

Reading activities in history, literature, drama, and economics
were similarily relzted directly to the life experiences and cultural
backgrounds of the participants. The children ha< thre opportunity,
for example, to create puppets whiclh represented famous Black and
Fuerto Hiéan historical fiéures. They tren read btiorrarhies of these
famous people and had the opportunity to role play these individuals
in a minitheater or kios¥ set up in the Puerto Rican plaza area, All
of these multiseunsory, multimedia activities were planned to ericouracze
ar, interest in learning throuchr the develoobment of reading and
lancuare skills.,

The Center has heen in operation throurhnut the current schtool

year.

SR




B/E Function #20-€£34737
4

Chapter 11

Evaluation Frocedures

This chapter contains a description of the objectives of the
vrogram as well as a description of the evaluation objectives that
were included in the evaluation design. The first series of objectives
represent those which were stated in the original prcject applicaticn,
In Derember, 1975 these objectives were revised. The revisions are
listed and the reasons for the revisions are cited. The evaluation
objectives were based on the revised program objectives, and not on

the original ones.

Frogram Cbjectives - Original

1. Pupil particivants in the reading component cf the program
attending 60% cr more of the scheduled sessions will improve
in reading achievement significantly beyond anticipation aé
measured by the pre-post administration of a standardized
reading achievement test such as the Metropolitan and the im-
plementation of a historical regression formula, |

2. Pupils particibating in the spoken English component of the
program attending 60% or mofe of the scheduled sessions will
advance one step on the scale of Pupil‘'s Ability to Speak
English above their pre-test rating.

3, Pupils participsting &n the ©thnic Heritage comronent of the
program will improve or maintain their concept of self-worth

and/or self-image as measured on a pre-post administration of
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an approrriate self-concept scale to be provided or designed
by the evaluation agency.

4, The program, as actually impiemented, will coincide with the
procram as described in the proposal and any subsequent mod-
ifications or addenda.

‘P;ogram Objectives - Revised

1. Pupil participants in the reading component of the program
attending 60% or more of the scheduled sessions will improve
in reading achkievement siegnificantly beyond anticipation as
measured bty the pre-post administration of the N.Y.C, Reading
Test and irplerentation of a-historical reeression formula.

2, Deleted

3. Deleted

L, The pfogram. 2s actually implemented; will coincide with thre
propram as describeduin the proposal . and any subsequent mod-
ifications or addenda.

The second and third objectives were cdeleted as the project

sfaff felt that reading was the most critical skill to focus on, and
while tre project functions in a bilingual environment, tfe resources

of the project could most effectively be fccused on Reading.

Evaluaticn Objectives

Evaluation Objectives #1
To determine whether tlre reading scores cof students particirating
in the project showed a significant gain between the real post-test

scores anc¢ the anticipated post-test scores.
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1.1 Subjectss All students designated as target children who
attend at least 60% of the scheduled session comprised
the treatment group.

1.2 Methods and Procedures: The appropriate level of the N.Y.C.

Réading Test was administered twices once at the beginning
of the project and again during the month of April, 1976.
Attendance data were used to identify students on whom
data analyses were computed. Pretest and post-test resulfs
were assembled by the prroject coordinator on forms pro-
vided by the evaluator.

1.3 Data Analysis: Deta were analyzed by the "Real (treatment)
Post-test vs. Anticipated (without treatment) Post-test"

design.

Evaluation Objective #2

To cdetermine whether the program, as actually implemented,
coincided with the program as descriped in tﬁé.proposal and any
subsequen® modifications or addenda. To accomplish this objective,
the evaluator visited the project site on 2/18,'3/22. 3/29, 4/5,
5/3, and 5/10, 1976 and observed the activities of <he project.
: Dua}ng these visits, the evaluator interviewed the project coor-
dinator, teaching staff, paraprofessionals, and student partici-
pants. The various pupil progreés records, admrinistrative records,
an? instructional materials were examined to determine if they

were in accoré with stratements made about them in the oririnal and

revised proposals.
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Chapter III
The Findings

The pertinent findings of the evaluation are presented below,

following the format outlined in the evaluation design,

Evaluation Objectives #1

Pre and post-test scores on the New York City Reading Test
were analyzed to determine if the stated objective wus met, Test
data were collected on 2735 participaﬁts who came from four ele-
mentary schools in the district. These studentis represent thase

'who attended at least 60% of the sessions scheduled for themn.
Approximately 15 additional students attended this number of sSes-
sions, but post-test scores were not available for them. Several
of these 15 moved out of the district in the Spring of 1976,
several others were absent fror school on the days on which the
post-test was scheduled. Since the proposal staff was not invloved
in the =zctuzl testing, they could not get maké»up scores for those
youngsters. Thus, the total number of complete data sets was oniy
235, instead of the projected 250. .

| The results of “he historical regression analysis are presented
in Table 1. As can be seen in tfat table, the pretest mean for the

group was 4,08, This figure represents the averave score for 36
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fifth graders and 199 sixth graders who comprised the target gr<u i
Because of the limited resources of *the Center, when the targ-t
ropulation was reduced from 2000 to 230, the decisipn was made to
fébus on older elementary children who, whern they movea on to
secondary schools, may not find special remedial programs avail-
atle.

The anticipated post-test mean for this group was 4.51. This
figure was obtained bv calculating the number of months of school-
ing for fifth and sixth gradefs at the time of the post-test.
Since all of‘ghem were tested ir April 1975, the fifth graders
who were then in the fourth crade had 38 months of séhool. and
the sixth graders, who were then fifth graders, had 48 months of
school at the time of the1prétest. Fost-testing was completed by
mid-April of the present year, and the participants tegan the pro-
ject in lzte September. Trus at the time of post-testing they had
been in treatment for seven moriths. The real or actual pos}-test
mean for the group was 4.82. Thus the gain as a resulf'of the
project was 3.2 months. The results of the t-test found a t of
4.08, which for this size sample was significant teyond the ;01
level of confidence. It can be concluded, therefore that the
sté;ed objective has been met as a highly significant mean dif-

ference was found.

10
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Table 1
Fre-test, Anticirated Post-tesft, and Real Post-test Neans,
Historical Regression Data, and t-tests for the Ethnic

Heritage Learning Resource Center N = 2135

- Fre-test L,08
Anticipated Fost-test 4.51.
Real Post-test ' L,82
Sum of Differencrs 76.01
Sum of Squared Differences 7 274,010
t 4,08
n .01

Evaluation Objective #2

The prcegrar, as actually implemented, ccincided with the pro-
gram as cdescrited in the prcposal and subseguent modifications, Ob-
servations and interviews were used to assess . this cbjective. In
order to fully analyze it, the srecific nctivities of the pafapro-
fessionals, as outlined in the proposal, were observed arnd verified.
Six majer activities were rlanred for the paracvrofessionals. They
were to:

1. Assist teachers in srourinc ctildéren for instruction

2. Help teachers maintain individual progress files  for

i

P

rarticipants

11
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3. Assist in the development a2nd maintenance of Certer routines

4, Use their stecial talents ard abilities as enrichment re-

sources

5. FProvide tilineval services

€. Azsist in selection ~nd use cf materials,

Lurine site visits the evaluator observed the pararrcfessionals
rerforminrg each ot these duties. 3pecifically they were key person-
nel in helping students acclimate themselves to the Center., The
paraprofessionals tock srall zroups of participants an? helped them
develop ethnic oriented materials (e.s. purppets) anc assisted rpar-
ticipants as they read bioaraphies and wrote summaries of these ’
stories. They were actively involved in one-on-one tutoring, and
oftef spent a full class period working with individusl younssters
whe were having difficulty following directions, They also operated
ranv of the audio visual aids that are yrominent features)at the -
Center. e

Their bilingual skilis were utilized frequently since a large
nurter of the participants svoke and read little Enciish. At the
end of each instructionzl sequence, the paraprofessionals collected
the work of each participant, graded and cor:ected these works, and
rade notations that were rut into each child's folder. Thesg notes
served to cuide future activities, It was found that the staff of
the Center perf&rmed all of the activities outlined for them, and
did them at a good level of efficiency and effectiveness.

The activities outlined fcor rarticipants were sl:zo performed
at a cggpeteﬂt level. Keadine was definately the primary thrust of

the Center, but *his was erphasized in novel and interesting ways.

12
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By using materials whiqh rlaced heavy emphasis on cultural and -
etrnic corcerns, the reading activities were enthusiastically en-
tered into bv most participants. The uée of ethnic and cultural
"interest areas" within the Center (e.g. the Puerto kican sala and
Africar village) helped to maintain participant interest. As was
fcurnd with staff activities, all of the activities cutlined for
participants were frovided to them.

It was found, therefore, that this objective was satisfactor-
1

ily met, ;
3"' e

Chapter IV
Summary, Conclusions, and Recorrendations

The Ethnic HKeritaze Learnirg Kesource Center was designed to
er.hance the rezding skills of elementary students who are ecucation-
ally and ecoromically disadvantaged. Four paraprofessionals assisted
the teaching staff in insfructional activities, managerent activi-
ties, and special gnrichment activities in this multimedia oriented,
multi cultural Cenfer.“The ma jor goal of the Center was to prcvide
supplerentary remedial reading instruction in the anticipation that
this instructior would sienificantly increase participants' reading
levels. Materials that emvhasized the ethnic and cultural heritage
of the Black and Puerto Rican students served tv the Center, were
develored and put into use with the aid of the four paraprofession-
als. Activities which also stressed the ethnic and cultural back-

srounds of the participants were also develcped and activated by

13
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there rerarrofessionzls wortins witr tre teachine st=f7 a1 14
Certer.

This ohjective foun?d that the major chjectivi: was successfully
achleved, ir that the rost-test resn scere in the [YC R“ading‘Test
was siznificantly higher than the anticipated post-test mean., It
was also found that the privrar was implemerted in accordance with
the oririnal and revised 7roposal.

The major conclusicn derivin- from this evaluatiern is that
the Center's activities are effective in eniancing the reading
skills of the paurticipants. The decision wade ir Lecerher 197& tc
reduce the number of particirants vrobably accourts, in pzrt, for
the effectiveness of the Center. By frcousins the lirited rescurces
of tre Certer or. 250 studerts, the 1i"lihood of reins effective
was substantially ircreased. It could rct realisticelly be exjected
trat four raracrofescsionals and four te=schers could work effectiveiy
with 2000 students, esrecially if each of these 27CC visited the
Center ¢ only one or two occasiorns.,

The decision tc e¢lirinate measures of self-ccrncept enrancemert
was also wisely made, Even if one ignored tre psyctcometric rrohlers
{rvolved in the measurement of self-concert, the przbler 57 .vbtain-
ing valid data were insurmountable, given the limited rcvnurces of
the Center. In ad ition, the relationship between “nowledee of eth-
nic and cultural reritare ani self-concept has nnt teaen e=tahlished
in the literature, raking any attempt to relate the tws variables
tenous at best. The resources of the Ceniter are test directed toward
erhancing acaderic s%ills, which may bte rore si:inificant in enhan-

cing self-concert and celf-esteer,

14
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Given tre Finﬁiﬁg§ of this evaluation it is recommended that
the project be continued into the next school year. This recomrend-
ation is made because of the demonstrated effectiveness of tihe
project during the present year.

The following additional recommendations are also offered:

1. That the target porulation for next year be set at 25-350
students who will visit the Center at least four times
per month,

2. That a measure of specific knowledee gained as a result of
rarticipation be developed and imvlemented. Such a test
could measure knowledge of cultural history, geography,
literature ant economics.

3. That a measure of Enelish languare proficiency such as the
Language Assessment Battery be used as a pre and post-
measure for those rparticipants who have a diaghosed weak-

ness in this area.

-
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